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The Think-Pair-Share procedure is designed to give students time and structure to think about a given topic, followed by pairing with peers to discuss responses to the topic, and finally during the third step, they synthesize and share their ideas with a group or class. No previous research has examined the Learning Outcomes of Islamic Cultural History Through Cooperative Learning Methods Think-Pair-Share Types. The purpose of this study was to illustrate the improvement of Islamic Cultural History learning outcomes through the use of Think-Pair-Share cooperative learning methods for students. This cClassroom action research on seventh-grade students (1) useds the R&H classroom action research model. Participants in this study were seventh-grade class (1) students at one Private Junior High School in Jakarta, Indonesia. The data collection of this research was done through tests, observations, and documents. TWhile the data analysis employedusing text analysis and descriptive statistics. The findings Research data show both student learning outcomes and student T-P-S activities have increased. The Think-Pair-Share method of cooperative learning can improve student learning outcomes, and be able to increase student learning activities in academic content and skills.
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Introduction

The basis of Cooperative Learning is that students learn with and from each other through structured interdependent relationships [1] (Wallhead & Dyson, 2016). Cooperative learning is learning that conditions students to learn in a small group with different levels of ability. In completing group assignments, each member completes joint assignments, helps and completes material problems, and completes other activities to achieve the learning outcomes that have been done previously. According to Chiu [2] (2004) cooperative learning examinesto examine how they affect student assignment time (TOT) and subsequent problem-solving.

Think-Pair-Share (T-P-S) is a cooperative learning procedure that was developed by Frank Lyman precisely at the University of Maryland in 1981. Many educators who support cooperative learning have adopted similar teaching procedures or methods. The Think-Pair-Share procedure is designed to give students time and structure to think about a given topic, followed by pairing with peers to discuss responses to the topic, and finally during the third step, they synthesize and share their ideas with a group or class [3] (Shih & Reynolds, 2015). This learning procedure can improve students' communication skills because students report the results of each other's thoughts and share (discuss) with their partners. Then the couple shares with the whole class. 

No previous research has examined the learning outcomes of Islamic Cultural History through cooperative learning model Think-Pair-Share types. According to [4] (Bamiro, 2015), the use of Think-Pair-Share strategies had great potential for improving achievement in chemistry and science learning generally.	Comment by Microsoft Office User: Klaim ini tidak bisa digunakan

Therefore the objective of the present work paper is to investigate Think-Pair-Share as a cooperative learning procedure forin improving the content and academic skills of students inon Islamic Cultural History subjects. According to [5] (Dugal & Eriksen, 2004) in addition to providing a cooperative learning structure, the basis for use in any training, experience-appropriate training can be used as training to help individuals or groups to learn and resolve conflicts.

Cooperative learning can improve the ability of teachers to attract students' learning interests and easier for teachers to prepare students because in each small group there are intelligent students who can help and guide their friends who are struggling. These results support by [6] (Rosfiani et al., 2018) which showed that interest in learning directly also affects student achievement. On the other hand, a correlational study by [7] (Rosfiani et al., 2019) reports that the learning environment directly influenced student learning assessment. According to [8] (Arends, 2012), discusses Think-Pair-Share is an effective way to change the conversation patterns in class. This strategy challenges the consideration of memorizing and discussing what needs to be done in the context of the whole class, also has procedures to give students more to think and respond to and help each other.






[bookmark: Literature_Review]Literature Review
Cooperative Learning Models
Cooperative learning is more than just helping students acquire content and academic skills to meet the needs of important social and human relationships, cooperative learning is developed to achieve at least three goals: academic achievement, tolerance, and acceptance of diversity, and the development of social skills [8] (Arends, 2012). [9] (Abdulwahed et al., 2019) suggested that different cooperative learning and teaching recently attracted much attention because it was considered by educators and teachers to play an important role in motivating students and promoting interactive learning.

Research on cooperative learning techniques in classrooms, where students work in small groups and receive prizes or awards for their groups, has increased in recent years. The pattern of cooperative learning methods is to improve student achievement, positive relationships in separate schools, mutual attention among students, student self-esteem, and other positive results [10] (Slavin, 1980). Team-based learning is a separate component that is often used in high class, team-based learning can improve grade grades, performance tests, and grade improvement. Team-based learning is interesting, facilitates a deeper understanding of content, and is more effective for understanding and performance of courses [11] (Swanson & Lewis, 2017). 	Comment by Microsoft Office User: Hapus reference angka spt ini

The cooperative learning model has a positive impact on students including students participating in cooperative learning, cooperative learning is very helpful for students who have special and remedial education, and cooperative learning can increase student success [12] (Jenkins et al., 2003). The study of [13] (Hermawan et al., 2020) shows that the cooperative learning model is proven to be able to improve student mathematics learning outcomes, and helps students acquire academic content and skills to discuss the goals and objectives of important social and human relations. Cooperative learning can also improve students' science learning outcomes. Mathematical ideas and identities have the benefit of long-term ethnographic study in classrooms involved in cooperative work. As for the real class students usually know each other well, and groups are not always matched to their gender and previous achievements [14] (Esmonde, 2009). Then, [15] (Raphael et al, 2012) argueargues that high-quality cooperative learning contributes to the acquisition of citizens' knowledge and skills. 

2.2 Learning Outcomes 

[16] (Urofsky & Bobby, 2012) said that significant and substantive departures, have not yet, existed in the transition to student-based learning outcomes standards for program areas and the requirements for the program to ask for agreed change plans. [17] (Duke & Duke, 2002) discusses the process used to develop learning outcomes and illustrative analysis of students' perceptions as a step in the process of applying learning outcomes to curricular design. [18] (Liao & Cuang, 2007) state that learning outcomes for cognitive style are divided into 4 namely, four different conditions are studies, students with analytic cognitive styles in traditional learning modes; analytic cognitive styles in web-based learning modes; holistic cognitive styles in traditional learning modes; and holistic cognitive styles in web-based learning modes.
According to [19] (Kang & Yoo, 2019) based on [20] (Abril, 2006), three categories of world music learning outcomes (music, culture, etc.) as a starting code, and the coding process that emerged was adopted. Through data analysis, four themes emerge that illustrate the learning outcomes of pre-service class teachers: (a) cultural awareness, (b) music basics, (c) association experiences, and (d) teacher education. [21] (Tomcho & Foels, 2008) examines the relationship between learning activities and learning outcomes. Learning outcomes, classroom, and grades as a measure of learning show a moderate increase based on teaching activities and methods. Knowledge, knowledge as a learning measure shows a large increase based on the ToP's teaching activities and methods. Skills/behavior, skills, and behavior as learning measures show a moderate increase based on ToP activities and teaching methods. Attitude, attitude as a learning measure shows a moderate increase based on the ToP's teaching activities and methods.
Cooperative discussed that the demand for measurable learning outcomes revealed the need for ongoing staff training and highlighted the need for cultural change among campus recreation programs. An illustrationIllustration of a systematic evaluation of the learning outcomes effort can guide campus recreation professionals to make progress towards implementing their system [22] (Cooper et al., 2009). Then, [23] (Huang et al, 2019) suggest that students with learning style preferences must bear a greater cognitive burden to achieve the same learning outcomes as other students.

[bookmark: Research_Data]Methods 

[24] (Flessner & Stuckey, 2014) argues that action research has been aimed at empowering educators, creating lasting change in schools, and impacting student learning outcomes. [25] (Casey & Evans, 2018) says that the action research process and the continuous improvement cycle are used to redesign projects that incorporate new media in contemporary pedagogical approaches to school youth.	Comment by Microsoft Office User: Bagian ini terlalu Panjang. Ringkas semua informasi penting menjadi maksimak 400 kata

[26] (Dick, 2015) drawsdrawing onin the encyclopedia as proof that Dick has claimed that action research is a diverse family of related processes that use various methods and tools to achieve change. Most, though not all, of these changes, are directed at issues of justice and equality, often by trying to engage participants equally. [27] (Eikeland, 2006) said that action research is a starting point for reflection on the very real challenges in creating an inquiry community that conducts action/practitioner research.

Action research is a form of collective self-investigation carried out by participants in social situations to enhance the rationality and fairness of the social or educational practices they undertake, as well as enhance their understanding of the practices and situations in which the practices are carried out.
This action research uses the R&H classroom action research model which consists of 4 stages, namely the exploration, planning, action and observation, and discussion stages [28] (Rosfiani & Hermawan, 2018). Classroom action research (CAR) is part of the main task of a teacher [29] (Rosfiani & Hermawan, 2019). Classroom action research activities are complex and difficult to complete forby some elementary school teachers [30] (Hermawan & Rosfiani, 2019).

Figure 1. The R&H Classroom Action Research Model©
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[bookmark: Variable_Name]Participant

This action research was conducted on seventh-grade students (1), twenty-six students were made as study participants. This research was conducted in the second semester school year with the subject matter of Islamic cultural history.

[bookmark: Research_Method]Observation

In this study, the observer collects information directly by observing the teacher's performance based on the think-pair-share procedure he did in seventh grade (1). The observer then records every information he gets from the phases and behavior of the teacher and students on the observation sheet. Observers in this study were research team colleagues, namely research colleagues' teachers.

Peer observation is generally used as a tool to enhance the continuing professional development of teachers {31} (Chamberlain, 2011). Whereas according to [32] (Steinberg & Garrett 2016), classroom observations take a central role in this system, accounting for most of the teacher ratings that form the basis of accountability decisions.

[bookmark: Research_Framework]The participant observation approach has become an important component in ethnographic research. But, in general, observations are more emphasized on participation [33] (Jonson et al., 2006). [34] (Gross et al., 2015) argueargues that participatory action research (PAR) provides a pathway for youth in fostering to share their voices with those who influence policy and implement changes in the systems that govern their lives. Then the participating researchers remained committed to the project for one year, creatively designed the research methodology, and contributed to the interpretation of the findings. According to [35] (Ponciano, 2013) participant reflexivity that emerged as part of a photo-elicitation study of work and life balance, we described the types of reflexive dialogue that participants reported as stimulated by involvement in research.

Test 

The testing effect is a well-known concept based on advantages in learning and retention that can be done by compilation students taking practice tests on the material being studied before taking the test at the end of the same material. This research proves that students who take practical tests outperform students in non-test learning such as e-learning, training, filler activities, or no presentation material [36] (Adosepe, 2017). [37] (Sireci et al, 2017) sstate tates that two findings have been agreed to emerge: Extension of time which requires an increase in all students, while students with an interest in raising scores are relatively higher; and oral tests on mathematics tests about improving test skills for some students.

[bookmark: Research_Purpose][bookmark: Data_Analysis_and_Statistical_Methods]Data Analysis and Statistical Methods

[38] (Mert et al., 2016) state thatstates that composition data analysis refers to the analysis of relative information, based on the ratio between variables in a data set. The purpose of data analysis is to reveal patterns, trends, and relationships that underlie the contextual situation of a study [39] (Albers, 2017). [40] (Tryon et al., 2017) mentioned that data analysis must be neutral relative to theoretical construction so as not to be biased. Data analysis should not support one form of theoretical construction more than another.

Data analysis techniques used in this classroom action research are qualitative and quantitative. Quantitative data analysis was performed using descriptive statistics using percentages, calculating the average based on the minimum value of the minimum completeness criteria (MCC) of students in the history of Islamic culture at the end of each cycle to find out the improvement in student learning outcomes.

[bookmark: Frequency_Distribution_Tables_of_Student]Triangulation

In this action research, the triangulation used is observation, test, and documentation. [41] (Kern, 2018) states that researchers use triangulation to increase the validity of inference in qualitative and quantitative research. According to [42] (Howe, 2013) that triangulation accommodatesthat accommodates different findings by bringing themit under a more comprehensive framework, whereas [43] (Bjurulf, 2013) Measuring Cluster Effects through the Triangulation (MCET) method involves methodological triangulation. Three designs - shadow control, generic control, and process tracking - are combined to explain causal relationships. And according to [44] (Morgan, 2019), triangulation depends on comparing results from qualitative and quantitative research that tries to answer the same research question, so there are three possible outcomes: convergence, complementarity, and divergence.

[bookmark: Conclusion]Results	Comment by Microsoft Office User: Bagian ini sangt kurang. Tambahkan elaborasi analisis dan discussion minimal 1200 kata denga merujuk theory dan related studies

The learning procedure adopted by the teacher as the leada researcher to improve the learning outcomes of Islamic cultural history in one of the junior high schools in West Jakarta is further elaborated

Cycle 1

Cycle 1 data shown in figure 2 displays the percentage of student learning that has reached the MCC (KKM) score, students who have not yet achieved the MCC score, student T-P-S learning outcomes, and observations on teacher T-P-S actions.	Comment by Microsoft Office User: Ini harus dijelaskan sebleumnya

Figure 2. Percentage of student learning outcomes, student T-P-S learning activities, and observations of teacher T-P-S actions in cycle 1
















Cycle 1 data shows that 15 students (57.7%) achieved the minimum completeness criteria score (MCC), while 11 students (42.3%) had not yet reached MCC. Observation data on student learning activities shows 60% of students are involved in think-pair-share (T-P-S) learning. While the observational data on teacher behavior shows 68.3% completeness of the six phases of T-P-S cooperative learning implemented by the teacher. These data indicate that both student learning outcomes and teacher teaching behavior have not shown the expected achievements. Where 80% of students in the class are expected to get an MCC score of 80 for the learning outcomes of Islamic cultural history, and 80% of teacher behavior appears for T-PS learning conducted in class. Based on this data, it is necessary to take action on cycle 2.

Cycle 2

Figure 3 displays the results of the cycle 2 action results which showed the percentage of student learning reached 84.6%, where there was an increase of 26.9% from cycle 1. Student activity data was 82.5% and observations on the teacher's T-P-S actions were 85%.





Figure 3. Percentage of student learning outcomes, student T-P-S learning activities, and observations of teacher T-P-S actions in cycle 2
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ComparisonsComparison of cycle 1 and 2 actions are illustrated in the graph in Figure 3. In each cycle, student learning outcomes and teachers'teacher's T-P-S actions have shown improvement.

Figure 3. Comparison of the results of cycle 1 and 2 actions
[bookmark: _Hlk33775378]















Conclusion

Data on the results of the first cycle showed the learning outcomes of students who received an MCC score of 57.7%, while those who had not yet achieved an MCC score of 42.3%. Teacher observation data shows that 60% of T-P-S are implemented by the teacher.

The data of the results of the cycle 2 action showshows the learning outcomes of students who obtained an MCC score of 84.6%, while the student's T-P-S activity data was 82.5%, and the teacher's observation data showed 85% of the T-P-S were implemented by the teacher.
Data from the results of cycle 1 and cycle 2 show both student learning outcomes and student T-P-S activities, and observations of the teacher's T-P-S actions have increased. This study seeks to draw conclusions based on empirical evidence that the Think-Pair-Share method of cooperative learning can improve student learning outcomes, and be able to increase student learning activities in academic content and skills.
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Cycle 1
Series 1	Students have not yet reached the KKM	Students have reached the KKM	Student activities	Teacher activity	0.42299999999999999	0.57699999999999996	0.6	0.68300000000000005	

Cycle 2
Prosentase	Students who have not yet reached the KKM	Students who have reached KKM	Student activities	Teacher activity	0.153	0.84599999999999997	0.82499999999999996	0.85	

Cycle I	Students who have not yet reached the KKM	Students who have reached KKM	Student Learning Activities	Teacher Teaching Activities	0.42299999999999999	0.5776	0.6	0.68300000000000005	Cycle II	Students who have not yet reached the KKM	Students who have reached KKM	Student Learning Activities	Teacher Teaching Activities	0.153	0.84599999999999997	0.82499999999999996	0.85	
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